Rose various parts of my identity in an effort to "fit in" and adjust to my surroundings. Through this process of continued reflection and analysis I could easily see that I had within me the power to take action toward change.
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Falling in Line
I carried this experience with me as I entered the classroom taking on the official title/role of "teacher." Armed with the language of culturally relevant education, I developed a classroom vision around the goals of high academic achievement and the development of a critical consciousness that would foster a sense of urgency and a path to action leading my students to disrupt the status quo (Ladson-Billings, 1995) . Noting my students' attraction to and engagement with rap and hip-hop, and remembering the transformative experience from my course at Harvard, I attempted to recreate that space. As a Math/Science teacher I struggled to find ways to integrate some of the practices of my professor who taught the course on global hip-hop identities., unsure of where the work needed to start with my fifth graders. I finally settled on beginning with the use of rap as a hook to engage my students, looking to canned programs that used rap to teach students various skills such as multiplication and division tables. While initially this worked as a means to draw them in, it did very little to keep them engaged. I quickly began to feel the pressure of meeting demands amidst time constraints, mandates on the use of scripted curriculum and random administrative observations within the increasingly test-based competition-driven culture of my school (and public school culture at large). Feeling exhausted and unsupported, I abandoned my vision and did my best to fall in line with school, district and statewide requirements. I find it difficult to reflect on my first year of teaching as it forces me to come face-to-face with the ways in which I believe I failed my students. It would be easy to place the blame solely on the culture of schools in which conforming to standardized practices designed around the social norms of society comes in direct conflict with many educators' attempts at creating spaces that require and value culturally-specific ways of knowing and expressing knowledge (Nasaw, 1979; Kliebard, 2004) . Unquestionably, these structural issues play a major part in teachers' perceptions of their abilities to effectively engage in critical culturally responsive practices, and I think it is important for educators to acknowledge and name these potential constraints and barriers. However, I approach my current work and research with the stance that as "teacher" I played a central role in reinforcing and validating the barriers to enacting such praxis within the context of my classroom. Therefore, examining the shortcomings of my attempts to transform teaching
